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This study inverztigates a) the effects of teachers'
occupational expectations for their male students, and attitudes
toward the necessity of a college education, upon their feelings of
job s6tisfaction; and b) the socioeconomic status and degree of
urbanization of the communities in which the teachers work, and the
grade level taught, as possible intervening variables. The data from
interviews with 283 elementary and secondary English teachers reveal
that a) teachers holding white-collar expectations for their male
students report that their jobs are more rewarding than teachers
holding blue-collar expectations, with a strong positive association
in middle-class and city schools; b) teachers who believe that a
college education is necessary are inclined to find their jobs very
rewarding in liddle-class communities; and c) teachers who do not
share this belief find their jobs very rewarding in working- and
mixed-class communities. The two independent variables (occupational
expectation and schooling needed behave differently from one another
in relationship to each of the dependent variables (job reward and
willingness to become a teacher again). These two indexes of teacher
morale seem to measure different aspects of job satisfaction. (Four
tables of data are included, along with two pages of references.)
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Introduction

Teacher morale depends on many factors. Job content, con-

text and performance can affect teacher satisfaction and dissatisfaction,

(Herzberg, et.al., 1959; Lawler and Porter, 1967; Pallone, Hurley and

Rickard, 1971) and in the specific work situation, need reinforcer

correspondence may well be a predictor of job satisfaction (Davis,

et. al., 1968). Teacher-peer and teacher-pupil relations, and specific'

working conditions are among. the mast important factors affecting

teacherroorale. The weight of given factors depend on the age, sex

and educational level of the teacher (RempeLand Bentley, 1970; Young)

1969; evens, 1968).

Research has also focused on the challenges and role demands

facing teachers produced by the socio-economic, ethnic, and racial

compositions of the communities in which they teach (Havighurst and

Nougarten21962; Clark, 1963; Goldberg, 1963). Many teachers covet

jobs in middle-class or suburban areas and try to transfer out of

assignments in inner-city areas at soon as pnssihle. Others learn.

to like their inner-ulty pc/oil:Inns (Recker, 1952) . School systems

tend to us° acsignmrnts in whito middle-class neighborhoods as

"rownrdsu'.for these teachers.who have garnered the most education

credits and who have taught the longest, leaving a-disproportionate

share of new, inexperienced teachers with substitute' licenses in the

inner-city schools (Rogers, 1968). Pupils' performances and teachers'

expectations for-their students both tend-to be low in these under-

privileged communities (Rosenthal and Jacobs, 1968; Riessman, 1962).

This correlation may not becoincidental;Davidson and
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Lang (1960) conclule 1 t..5 the more positv: the children's perception

of the teachers' feelings the butte: ib their academic performance

and classroom behavior (ed that upper aad midd7a-class children per-

ceive their teachers' feelinFTa ',:uward them more favorably tl-iau do

chidren from lower- class backgrchA:J.

Teacher3' er:pectAions may affect not only pupil 7 chic4ement but

their o7r. feolingfi of joh satisfaction as wenn 111:,.s study attempts

to invointe the effect.; of 4-40 variables oa 'Gnachers' morale -

occupaUonra expectations for their stud.:h,f and teachers' attitudes

toward t*:le necessity of 1 -:o]le;:e 7hc,e elf cts are

examined in throe :;')0J of c.7,nt,y,:ts, sceio-economin class of the

communlv. jn irb'ch tnacLr is omnL,-,yL of urbaniza'Aon

of the community: and graci level tsrgb.L. We expect to 1 .r.d that

the relationship between teachers satisfaction and their erpectatians

and attitudes are influen,:es by thp 1<Irds of students they teach and

context,: ih which
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Survey

This paper draws on a larger study (Kenen, 1970) which uses data

gathered by Wilder in New Jersey in 1968. Wilder's sample was designed

to study actual and perceived consensus among teachers, mothers and

students as an aspect of social integration in various community settings.

A variety of community contexts were deliberately chosen to allow inter-

community comparisons, Size, relative isolation, growth rate, socio-

economic and racial composition were considered in the selection of the

communities. Schools were selected in eight areas - a racially mixed

city, a stable middle-class suburb, a growing middle-class suburb, a

stable working-class suburb, a growing_ working-class suburb, a small

middle-class town, a small working-class t:'wn, and a rural village.

Eleven school-attem4ance areas were designated as sampling points, one

in each non-city community and four in the city (a midrile-class white

neighborhood, a working-class white neighborhood, a working-class mixed

neighborhood, and a working-class black neighborhood). All teachers

in each elementary school and all English teachers in the high schools

were interviewed for a total of 283.

I shall analyze answers to four questions in the original interview

schedule. Two questions pertaining to teacher job satisfaction are

used as measures of the dependent variable.

(1) How rewarding do you fini your job?

(2) What would you like to do if you could start over again?

The responses to these questions were cross-tabulated with the teachers'

answers to two questions ascertaining the teachers' occupational

expectations for their male students and the teachers' attitudes
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toward formal higher education:

(1) Which groups of occupations (on this list) do you think

most boys in your classes will go into?

(2) About how much schooling do you think most young men need

these days to get along well in the world?

The first of these latter questions refers specifically to the male

students in the teachers' classes and to occuprtional achievement, rather

than educational attainment. The last question is stated abstractly,

referring to young men in general and not to the particular students in

the teachers' classes. It is meant to ascertain the attitude of the

teacher toward education as a method of socialization and means of

achieving upward mobility. The teachers' responses to these questions

may affect their morale in different ways and differently in various

contexts. Contingency. tables were used to analyze these contextual

effects.
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Findings

Teachers' Job Morale as Affected by their Occupational Expectations,
Educational Attitudes and Socio-Economic Class of Community

Looking at the sample as a whole, we find a positive association

between teachers! occupational expectations for their FLudents and

teachers' feelings of job satisfaction. Seventy-two percent of the teachers

who expect that most of their male students will enter white-collar

occupations fin2 their jobs "very rewarding" as compared with only 59%

of those who expect the boys in their clnoses to obtain blue-collar jobs.

Table 1 shdws that this positive association between teachers! expectations

for their student nnd their feelings of reward prevails in all socio-

economic clabsos of comnunitice, bat varies in strength among them in nn

interesting way. In middle-class communities, sriventy two percent of

the teachers holding white-collar expectations find their jobs "very

rewarding" compared with sixy-seven percent in the mixed and workinp-

class areas. But in middle-class communities, only forty percent of the

teachers with blue-collar expectations find their jobs "very rewarding"

as compared with fifty-nine percent in the mixed and working-class schools.

These two contextual findings seem to imply that some teachers appear.to

derive a strong sense of job satisfaction from holding white-collar

expectations And even good salaries and working conditions may not be

enough to compensate them if they feel their students will enter blue-

collar fields.

Table 1 about here

While there is a positive association between white-collar expec-

tations and teacher morale, there is no association between teachers'

attitudes toward the necessity of a college education and their feelings

of job satisfaction. But this. result, while true for the saMle as a whole,
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masks one interesting relatinship r,:vealed when socio-economic class

of the community is entered into the analysis. We see from Table 1

that in middle-class cummunitiLs ther.1 is a very strong positive

association between teachers' beliefs that a college education is

necessary and job satisfaction. Of the teachers working in middle-class

communities: those who believe that a college education is essential are

very much more likely to. say that they are very satisfied with their jobs

than are their counteroarts who do not feel that college is essential.

The opposite is true In working- ,1:-.ss communities, althnurh the relation-

ship is not sti-Jng. Teachers wh.> believe th-A a collage education is not

a necessity are someLh-t more likely to say that they are very satisfied

with their jcbs,

Though the relationships shown in Table 1 are quite strong, we must

be careful in interpretinr them. Family background of the student is

so highly correlated with the socio-economic class of the community that

it may be the students' socio-economic status which is the underlying

reason for the association found. In addition, Wilder (1968) found

that teacher satisfactim is strongly related to student performance.

It is probable that teachers' occupational expectations for their

students in the different community contexts are likewise associated

with student performance.

Occupational Expectations, Educational Attitudes and Degree
of Urbanization of Community as Factors Affecting Teacher Job
Satisfaction

Table 2 demonstrates that teacher mordleis affected by occupational

expectations for their students and location of the community. From

the literature, (Becker, 1952; Clark, 1963; Goldberg, 1963; Wilder, 1968)

we would expect to find teacher morale higher in suburban areas and
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towns than in city schools. Surprisingly, our results show that teachers

are more likely to find their jobs "very rewarding" in city schools than

in non-cityincluding suburban schools when occupational expectations

for their students is controlled. Tho fewest teachers who find their

jobs "very rewarding" work in the non-city communities and hold

blue-collar expectations for most of their male students. Job satisfac-

tion appoE.rs to depend in part on Eammatztween teachers °zinc-

tations for their students and their aspirations for their students.

IAL1 sav provinuay, tiov:., in -.1.r:A10-clncs comnnitios ther9 is a

positive nst:::lation bet..e:n 1-ittchors' boiiofs th%t ceIlcge education

is a nocessij.7 feelinga of job satie,-.ction However, we

find no assocl',.ticn between teachers' attitudes toward the importance

of a college oducrin and teacher rorPle when dogma of trtanization

of the community or grado-level taught is introduced.

Table 2 about hero

Teachers' Occupational Expectations, Educational Attitudes
and Grado- Level. Taught: Their Effect on Fe2lings of Job Reward

The "universalistic-achievement" criterion is the strongest in

the early grades and expectations are unusually high. The child's

socio-economic background does not substantially influence his

school work until fourth grade and has an increasing impact

each year thereafter ( Kahl, 1953),
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Tablc 2

Percentage of Teachers Finding Their Jobs Very Rewarding by

Occupational Expectations for Their Male Students and Degree

f Urbanization of the Community

Dcgree of
Urbanization

Occupational Expectations
Difference due
to ExpectationsWhite-Collar Blue-Collar

Non-city

City

Difference due to
degree of
urbanization

67

86

-19

(111)

(28)

56 (75)

61 (56)

-5

11

n = 273
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therefore, I investigated grade -level taught as a different

kind of context which might affect teacher satisfaction.

Table 3 displays the differences found in teacher moral

attributable to occupational, expectations and grade-level

taught. The association between white-collar occupational

expectations and job satisfaction is strongest in the ele-

mentary school. Seventy-eight perdent of the elementary school

teachers who hold white-collar expectations find their job "very

rewarding", compared to 61'4 of those holding blue-collar ex-

pectations, a difference of 17'percentage points. On the high

school level, however, the difference is oply 7 perceutage points.

Part of this grade-level difference is attributable to the sex of

the teachers. 87% of the teachers in the elementary schools in

this sample are women and in the sample as a whole the positive

association between white-collar expectations and job satisfaction

is stronger for female teachers than male teachers. The dis-

tribution among the sexes is less lopsided in the secondary schools

where only 55% of the teachers are woman (Xenon, 1970).

Table 3 about here

Would Teachers Enter the Teaching Profession if

...11T2Y2211c1121.72LIE1-22

Another measure of job satisfaction is whether the

respondents would enter the teaching profession if,they could

start over again. In the entire sample, the answers to this

question are not associated with the teachers' expectations for
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Table 3

Percentage of Teachers Finding Their Jobs "Very Rewarding" by

Occupational Expectations for their Male Students and by

Grade Level Taught

Grade Level White-Collar

Occupational Expectations

Difference due
Blue-Collar to Occupational

Expectations

Elementary

Secondary

Difference due to
grade level taught

na. 268

78 (78)

61 (59)

17

61 (85)

54 (46)

7

17

7
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40-eir students nor is there an association in any of the three

contexts I investigated. These results are not consistant

with those previously described when feelings of job reward was

used as a measure of teacher morale. It is possible that ex-

pectations for students weigh heavily in whether or not teachers

feel fulfilled while performing their jobs but are only a single

factor among many in the larger career decision making process.

Moreove:, I found no association between the respondents

educational values and their feelings Di' job reward, but I do find

a relationship between educational values and the teachers' re-

sponses to the question nwould they become teachers arainu.

Seventy -one percent of those who value a college education highly

would enter ` -he teaching profession again as compareri with 62"4 of

',hose teachers not emphasizinr the necessity of a college education.

Vhile this over all dj14erence is not large, it conceals some

strong contextual relationships which are different from those found

asing job rewari as the dependent variable (Table 1). From Table 4

we can discern that in workinr_class and mixed-6125s schools, city

schools and in secondary scnools, teachers who believe that a

college education is necessary are much more likely to affirm that

they would enter the teaching field again. The relationship is

li'abstantially weaker in middle-class schools, sut:urban schods

and in elementary schools. On the other hand, we saw in Table 1

that feelings' df job reward used as a measure of morale was strongest

in middle_class community among teachers who believe that a college

degree is essential and among those in the working-class schools

who do not.
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Table 4

Percentage of Teachers Who Would EW-..er the Teaching Profession Again

by Amount of Schooling Teachers Feel is Necessary for a by to Get Along

Well in the World and Socio-Economic Class of Community, Degree of

Urbanization of Community and Grade Level Taught

Context Amount of Schoolinp. Needed

Middle-class
Mixed and work-
ing class

Difference due to
Socio-economic class

College Degree
or hip:her

Some College
or Less

Difference
due to
Educational
Aspirations

63 (58)

n (96)

-11 %

67 (0)
59 (104)

8%

16 %

Non-city 70 (102) 67 (87)
City 75 (32) .

49 (47) 26 %

Difference due to
Degree of Urbanization -5 % lf %

Elementary School 71 (99) 68 (70) 3%
Secondary School 70 (37) 57 (61) %

Difference due to
Grade level taught -1 % 11 %

n = 268 for socio-economic class
n = 268 for degree of urbanization
n = 267 for grade-level taught



Summary and Conclusion

Teachers who hold white-collar expectations for their male

students aro more apt to feel that their jobs are "very rewarding"

than are teac-Icrs who hold blue-collar expectations; there is a positive

association between white - cellar expectations and feelings of job satis-

faction for teachers in all communities. This is particularly strong

in middle-class and city schools. There is also a high positive

as,ocati n between expectations and satisfaction for elementary-school

teachers, but only a slight association for secondary-school teachers.

There is no general nssor2iation between teachers' attitudes

toward the neecsIty of a college education and job satisfaction, but

there is a relationship between these variables in a few cases. Those

who feel that at least a college education is necessary and teach in

middle-class communities are more likely to find their jobs "very

rewarding". The opposite pattern is evident among teachers in working-

class and mixed-class communities. There, more teachers who do not

feel that a college education is necessary find their jobs ."very

rewarding".

In the sample as a whole, I find no association between

teachers' occupational expectations for their students and teachers'

willingness to reenter the teaching profession if they could start over.

Teachers who attach great importance to a college education

are slighly more often willing to be teachers again than those who do

not think that college is essential. This relationship is weak for

the entire sample but is strong for teachers in the city, and working-

class schools, and moderate for high-school teachers. There seems

to be virtually no association between attitudes toward college

and the desire to reenter teaching among elementary-school teachers
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and teachers in middle-class and non-city communities- It also app ears

that congruence between the teachers' beliefs and the realities posed

by their teaching situation substantially affects teacher job satis-

faction.

In conclusion, the two independent variables (occupational

expectations and :importance of college) behave differently from one

another in relationship to each of the dependent variables (job reward

and willingness to become a teacher again). These two indices of

teacher morale may, therefore, represent different dimensions of job

satisfaction. The rela'Aenships biltwon te;Lchers' occupational ex-

pectations for their students, their educational values and teacher

morale are complex and are specified in each case by the three types

of contexts investigated in this paper. A significant related question,

which our data cannot answer, 13 whether the factors affecting job

satisfaction also affect job performance.
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